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Chapter Six

CASE STUDIES

6.1

Introduction
In this chapter, eight case studies that were integrated into the

research study, will be described. The purpose of these case studies
was to address individual elements related to the students in the
four JACs as reported in Chapter Four, and to provide a more critical
insight into the implementation of two programs associated with the
development of listening skills, as described in Chapter Five,
namely, a music program and a story-telling program. In the first
week of the intervention program the four teachers in the J ACs in
the

ACT were

asked

to identify

two

students in their JAC,

preferably a male student and a female student, using the following
criteria:

10

1. A child who would be expected to demonstrate improvement
listening skills from participation in a listening skills program;

2. A child who was not expected to demonstrate improvement
in listening skills from participation in a listening skills program.

A total of eight children, two from each JAC, were selected by
the JAC teachers by Week 4 of the intervention period. The male to
female ratio (21 males to 12 females) in the total population of the
four JACs, presented difficulties in the selection of an appropriate

male and a female. Eventually, six male and two female students (2
males and 2 females, average age 7.8 years, as likely to benefit; 4
males, average age 7.2 years, as not likely to benefit) were selected.
The ordinary school classes used for the integration of these

students encompassed Kindergarten to Grades 2/3. The IQ mean

172

range of those students likely to benefit was 58-103; of those not
likely to benefit, 69.5-103.
It would appear from the pretest scores attained by the eight
students involved in the case studies, that academic factors were
not a major consideration in their selection by the JAC teachers
since the scores indicated that, in most instances, they were not the
highest or lowest achievers. Figures illustrating the achievement of
the eight students in the pretest, posttest and postposttest of the
tests in the test battery (see Chapter Three, Table 3.1), in relation to
their class peers are appended (see Appendix E). The four JAC
teachers did not have access to the pretest scores of any of the
thirty three JAC children in the four schools and were unaware at
the

time

they

made

their

selections,

and

throughout

the

intervention period of how and if the JAC children were achieving
according to measurement by a battery of tests.
As discussed in Chapter Four (4.4.2.5), information gathered by
the researcher about each student came from sources such as
confidential

forms,

teacher-interviews,

classroom

observations,

student-interviews, test scores, and school reports. These provided
information in relation

to each

student about

their academic,

cognitive, behaviour, communication, motor-skill, home, and social
background (see Table 4.1). The school, classroom and teacher (see
4.3-4.3.2.2), also were considered as factors affecting the overall
development of the case study student.
All of the caregivers were informed about the nature of the
confidential forms prior to the collecting of information related to
the above factors, and no objections were offered to the use of this
information for

the study. For the purposes of confidentiality

however, each case study student was assigned a code. The letter
designated the school the student was attending and the number
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such as 1, denoted those students selected as likely to benefit from
participation in a listening skills program. The number 2, signified
those students selected as not likely to benefit from participation in
a listening skills program.

6.2

School A . music only program

6.2.1 Child A-I

Child A-I was a female student aged 8.2 years at the time of
the pretests. She had attended the JAC at School A for two years;
prior to her enrolment in the JAC she had attended an infants class
in another ACT primary school. Child A-I was the eldest of three
children in a two-parent family of which the stepfather was the
wage-earner. Tests by the school medical team and by the speech
pathologist had indicated that she had no medical or auditory
problems. A diagnostic motor ability test administered by an ACT
physiotherapist however, indicated weaknesses in motor skills such
as fine and gross eye/hand co-ordination, crossing midline, leg
strength, motor planning, speed and agility. Child A-I lived in an
adjoining suburb to School A. During the intervention period, she
travelled to and from home to school by public bus and was absent
from the JAC for two days.

6.2.1.1 Difficulties with learning

Child A-I was identified as having developmental delay and
learning problems.

This was

attributed

to lack of experiences

outside school and to little input and stimulation in the home. It
appeared

from

interactions

between

school

personnel

and

the

parents, and from comments made by Child A-I, that although a
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caring environment existed in the home there was a lack of
adequate food,

clothing,

material possessions,

and

experiences

outside of the home or family life. Teacher A reported that Child A
I also craved attention and affection.
In the classroom, Child A-I was functioning at about one year
below her grade level (Grade 2) in reading accuracy. comprehension
and mathematics and more than one year in handwriting. spelling
and composition. Her work habits in the classroom were usually on
task and her class behaviour occasionally disruptive.

She was

integrated into Grade 2 of the ordinary school for art and sport, and
Grade I for social science, physical education and religion. Socially,
she interacted well with other children both in the classrooms and
m the school playground and enjoyed group work and activities.
In Week 4 of the intervention period, Teacher A identified
Child A-I as having the potential ability to learn and as being likely
to benefit from participation in the music program.
Following the postposttests in November, the school report for
Child A-I was made available to the researcher. This stated that
Child A-I had developed satisfactory learning skills and was to
return to her previous school the following year. She was working
at a Grade 2 level of mathematics, a Grade I level in social science
and science, and her use of language had improved; she was reading
fluently, understanding what she read, using a variety of effective
strategies to decode the text, was more accurate in spelling, and her
handwriting had improved her story-writing skills. A repeat of the
diagnostic

motor

ability

test in

November,

had

indicated

an

improvement in motor skills. Child A-I had demonstrated a clear
understanding of the musical components of beat, pitch, tempo and
dynamics and her musical knowledge had continued to develop as
had her contribution to creative music sessions.
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It was evident from the reports of Teacher A. from a final

interview

with

Teacher

A

after

the

postposttests,

and

from

observations and interviews made by the researcher, that Child A
I's attention, participation, social interactions and confidence had
developed during the intervention period. She had become an
independent
strategies,

and
and

confident
had

learner

demonstrated

using

leadership

effective

learning

qualities

III

the

classroom manifested during the music sessions. Further details
regarding the academic, social, and music development of Child A-I
are appended (see Appendix E).
The improvement in academic skills was apparent in her
posttest and postposttest results. These results, as shown in Table
6.1, indicated a dramatic improvement in phonological processing
skills

and

substantial

in

understanding

improvement

receptive

in listening

sound

concepts,

comprehension

and

skills

a

and

receptive vocabulary. The posttest and postposttest results of the
PPVT-R (3.2.2.1), showed an increase in word knowledge. The
posttest results from the tests measuring phonological processing
skills, the Rhyme Test (3.2.2.3) and the LAC-R (3.2.2.2), indicated an
increase in achievement in these skills; these increased further in
the postposttest of the LAC-R culminating in an almost perfect
score. The posttest and postposttest results of the Token Test
(3.2.2.4) indicated a considerable gain in listening comprehension

skills and at the posttest and postposttest of the BLCST (3.2.2.5), and
the ARSCT (3.2.2.6), Child A-I scored the maximum possible.
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Table 6.1
Pretest. Posttest and Postposttest Results of Child A-I

Score
Pretest

Posttest

Postposttest

70

78

89

Test

PPVT-R
LAC-R

[100]

34

52

94

RHYME

[15]

4

5

12

WKEN

[61 ]

34

56

53

BLCST

[ 16]

14

16

16

ARSCT

[8]

3

8

8

MATHS

[113 ]

14

15

16

Note. The score used for the PPVT-R is the raw score. The figures
the brackets denote the maximum possible score.
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The

overall

general

development

of

Child

A-I

can

be

summarised by a final comment from Teacher A in the school
report of Child A-I in November:
Teacher A. "Child A-I has made great progress during the year
in all areas. She seems to have blossomed right along with the music
program. Good luck Child A-I, when you return to [previous]
Primary School in 1990."

6.2.2 Child A-2

Child A -2 was a male student aged 7.1 years at the time of the
pretests. He had attended Grade 1 at School A since the beginning of
the school year and was placed in the JAC at the end of February;
prior to this, he had been enrolled in seven schools for infants in
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Queensland and in the ACT. Child A-2 was the middle child of three
children in a two-parent family of which the stepfather was the
prime wage earner. The child had been born at 29 weeks and had
spent much of his first three years in hospitals, as had his mother;
this had deprived him of considerable early interaction with his
mother. Teacher A reported in Week 12 that Child A-2 was on a
modified Feingold Diet, and in Week 18, that he was now taking the
drug "Tegretol" prescribed by a doctor to control his behaviour.
Assessment tests by the speech pathologist in May, indicated that
Child A-2 had problems with memory, receptive language and
auditory skills. Child A-2 lived in a suburb some distance from
School A. As there had been no placement for him in the JAC closer
to his home he had to travel to and from home to the JAC at School
A by a special taxi. He was absent from the JAC for six and one-half
days during the intervention period.

6.2.2.1

Difficulties with learning

Child A-2 was identified as having developmental delay and
learning problems. These problems were attributed to a lack of
stability

and

routine

in

his

learning

environment through

the

constant attending of new schools and from moving from one house
to another. In the classroom, Child A-2 was reported as functioning
more than a year below his grade level (Kindergarten) in reading
accuracy,

comprehension, handwriting,

spelling, composition and

mathematics. He had poor attention skills, was rarely on-task in his
work habits, and his behaviour was frequently disruptive. Socially,
he appeared unaware of appropriate interactional behaviour in the
classrooms and in the school playground. Child A-2 was integrated

- - - - - - - - - - - - - - -

------------------------
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into Grade 1 for social science, art and craft, physical education,
sport, and religion.
In Week 4 of the intervention period, Teacher A identified
Child A-2 as an immature learner functioning at a low level of
understanding and as not likely to benefit from participation in the
music program.
The Confidential Form, reports, and comments by Teacher A
indicated disruptive behaviour on the part of Child A-2, athough
there

were

no

signs

of

such

behaviour

during

any

of

the

observations. When Child A-2 was not actively participating in an
activity he was observed to sit passively, to fidget, or for example in
a longer activity such as Musical Bingo, place the cards haphazardly
on any picture without listening. Inappropriate social personal
behaviour was observed such as nose picking, coughing and body
scratching. The observations and interviews with Child A-2 by the
researcher, indicated that he appeared to enjoy the music sessions.
Details regarding his involvement and development in the music
sessions, and comments made by Teacher A at interviews and in
reports are appended (see Appendix E).
In the final school report of Child A-2 in November, it was
noted that the behaviour modification program introduced in Term
Two, had continued to help his class work. The posttest and
postposttest
improvement
development

results,
III

of

processing skills.

as

Child

shown
A-2's

listening

in

Table

listening

6.2,

skills,

comprehension

indicated
notably

and

some
in

the

phonological
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Table 6.2
Pretest, Posttest and Postposttest Results of Child A-2

Score
Pretest

Posttest

Postposttest

50

55

58

Test

PPVT-R
LAC-R

[100]

8

10

28

RHYME

[15]

4

7

12

IDKEN

[61 ]

24

49

53

BLCST

[16]

16

14

16

ARSCT

[8]

6

5

7

MATRS

[113 ]

2

11

9

Note. The score used for the PPVT-R is the raw score. The figures
the brackets denote the maximum possible score.

In

The posttest and postposttest results from both the Rhyme Test
(3.2.2.3) and the LAC-R (3.2.2.2) indicated an improvement in
phonological processing skills and an improvement in listening
comprehension skills as measured by the Token Test (3.2.2.4). Child
A-2 scored the maximum possible in the BLCST (3.2.2.5) pretest and
postposttest.
The need for Child A-2 to maintain a set routine was noted by
Teacher A in the final school report. At the final interview, after the
November postposttests, she discussed an example of a period of
"difficult behaviour" exhibited by Child A-2 when his mother had
returned to paid employment. Child A-2 was still taking "Tegretol"
at the time of the final interview.
Teacher A wrote in the final school report of Child A-2:
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"Child A-2 has a good understanding of music routines, i.e.,
musical circle, collecting instruments. He enjoys taking his turn to
perform for the class or lead them in musical activities, e.g., Musical
Bingo. He tries hard to grasp the concepts which are taught and is
getting much better at keeping the beat with instruments and using
body percussion."

6.3

School C- music program and story-telling program

6.3.1 Child C-l

Initially, a female student was identified as most likely to
benefit from participation in the music program and story-telling
program. She moved to another school in the early weeks of the
intervention period and

so

in Week

6,

a

male

student was

identified. Child C-l was aged 7.0 years at the time of the pretests;
prior to his placement in the JAC at the beginning of the year, Child
C-l had been in the infant's section of School C. He was the youngest
child in a two-parent family of which the father was the wage
earner; there appeared to be good relationships within the family.
Child C-l had received speech therapy while in the ordinary classes,
and recent tests by the speech pathologist had indicated that he was
functioning at the level of an eight-year-old in comprehension and
at the level of kindergarten in auditory skills. Tests by the school
medical team had indicated that he had no hearing, medical or
motor

skill problems.

He participated, however,

in

classroom

organised gross motor and fine motor skills programs during the
intervention period. Child C-l lived in the neighbourhood of School
C and walked to school with his older brother. He was absent from
the JAC for one and a half days during the intervention period.
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6.3.1.1 Learning difficulties

Child C-l was identified as having problems with auditory
skills such as isolating sounds in words. He also lacked short-term
memory skills, for example, quickly forgetting letters and sounds.
In the classroom, Child C-l was functioning at grade level (Grade 2)
in comprehension when listening and responding to a story, six
months below grade level in handwriting and mathematics, and
more than a year below grade level in reading accuracy, spelling
and composition. Although his class work habits were usually on
task, he was occasionally disruptive in the classroom, frequently
calling out during lessons and his behaviour was occasionally
aggressive in the playground. Child C-1 had had no friends in his
ordinary classes but since attending the JAC, he was more accepted
by his peers. Child C-l was integrated into the junior classes of
School C for a once-a-week music session, religion and sport.
Child C-l was selected as the student most likely to benefit
from participation in the music and story-telling programs because
his language skills "puzzled" Teacher C; he had good comprehension
skills for listening activities and could recall a story "quite well", but
he had poor reading and auditory skills.
The comments concerning Child C-l's difficulties with auditory
and short-term memory skills made by Teacher C, and reported in
the Confidential Form, in his school report in June and in the Special
Education Panel Report in September, were not apparent during the
observations and interviews. He appeared as an interested and
active participant in both the music sessions and the story-telling
sessions, although his responses to the researcher during the second
story-telling interview indicated he did not enjoy these sessions
because of the lack of pictures in the stories. Further responses by
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Child C-1

taped during the music and story-telling interviews,

evaluations of his listening to stories and to music concepts, and
comments

related

to

the

observations,

teacher-interviews

and

the phonological processing

and

reports, are appended (see Appendix E).
As

shown in Table 6.3,

listening comprehension skills of Child C-l improved during the
intervention period.

Table 6.3
Pretest. PosUest and PostposUest Results for Child C-1

Score
Pretest

Posttest

Postposttest

70

76

77

Test

PPVT-R
LAC-R

[100]

38

51

58

RHYME

[15]

11

10

14

IDKEN

[61 ]

39

47

49

BLCST

[ 16]

15

16

16

ARSCT

[8]

8

8

8

MATHS

[113 ]

14

15

15

Note. The score used for the PPVT-R is the raw score. The figures
in the brackets denote the maximum possible score.

The scores

In

the posttest and postposttest of the LAC-R

(3.2.2.2), and the postposttest of the Rhyme Test (3.2.2.3) reflected
an increase in phonological processing skills. The results from the
Token

Test

(3.2.2.4)

also

indicated

an

increase

in

listening
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comprehension skills at the posttest and postposttest. Child C-l
scored the maximum possible in the ARSCT (3.2.2.6) for each testing
period, and in the BLCST (3.2.2.5) for the post and postposttests.
Teacher
November

C reported
postposttests,

in
that

the

final

Child

interview
C-l

had

following

the

experienced

an

unsettled period during the term when his grandmother and a
foster child she cared for, came to live with the family, but that
they had now moved. She said that Child C-l had finally begun to
read at an early level:
Teacher C. "He has really settled down this term and I'm
happier with his social skills. He is very proud of his reading and his
confidence is zooming".

6.3.2 Child C-2

Child C-2 was a male student aged 7.0 years at the time of the
pretests, who prior to his placement in the JAC, had attended the
Kindergarten class at School C. Before his enrolment at School C,
Child C-2 had attended two other primary schools in the ACT. Child
C-2's mother had died when he was very young and he had lived in
several foster homes before moving to live with his maternal
grandmother. His father had recently married his maternal aunt
and Child C-2 visited his father and new family on alternate
weekends.
Child C-2 wore spectacles because of visual problems and
underwent an operation on his eyes in Sydney during the last week
of the intervention period. He had no hearing problems but tests by
the speech pathologist indicated that he was functioning at the level
of kindergarten in auditory skills and at the level of a six-year-old
in comprehension skills. Child C-2 had problems with motor skills
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such as eye/hand co-ordination, jumping, hopping, and

motor

planning, and participated in classroom-organised gross and fine
motor skills programs during the intervention period. Child C-2
lived in the neighbourhood of School C and came to and from school
with

his

grandmother.

He

took frequent

medication

such

as

antibiotics, and was absent from the JAC for ten and a half days
during the intervention period.

6.3.2.1 Learning difficulties

In the Confidential Form, Child C-2 was reported as having
numerous physical problems associated with speech, sight, and
motor skills, as well as having emotional problems. These problems
were attributed to his past background and present situation of not
being accepted by his father's new family; on the weekends he went
to stay with them they found his behaviour unacceptable. He was
uncommunicative
reprimanded

with

peers

and

for problem behaviour,

adults,
and

would
found

smile

when

it difficult to

communicate responding to most questions about anything in short
sentences.
In the classroom, Child C-2 was functioning at about one year
below grade level (Grade 2) in reading accuracy, handwriting,
spelling and mathematics, and more than one year below grade
level in comprehension and composition. He was occasionally on
task in his classroom work, was frequently disruptive, occasionally
aggressive, easily influenced by other children, and found it difficult
to behave in a socially acceptable manner both in the classroom and
on the school playground. Child C-2 was integrated into the junior
classes of School C for religion, a once-a-week music session, and for
sport.

----_.-----
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In Week 4 of the intervention period, Teacher C identified Child
C-2

as

a

student who

would

not

be

likely

to

benefit from

participation in the musIc program and the story-telling program.
Reasons given by her for this were that apart from Child C-2's
inappropriate social behaviour, he also had a low self-esteem and
often was not interested in participating in class or school activities.
The first indications that the academic and social skills of Child
C-2 were improving during the intervention period, was noted by
Teacher C in his June school report. Later in September, in the
Special Education Panel Report, it was recommended that Child C-2
be integrated more regularly into a Grade 2 class during 1990.
Teacher C commented on an improvement in his academic skills, for
example, in reading and listening, and in social skills such as self
discipline, control, and general interactions with the students in the
JAC. She also noted that as his academic skills improved so too did
his self-esteem.
The gradual improvement in Child C-2's academic and social
skills also became evident in the observations of the music program
and the story-telling program made by the researcher. By Term
Three,

Child

C-2

was

participating

1ll

both

programs

and

contributing to listening activities involving the glockenspiel in the
music sessions, and to the drama activities in the story-telling
sessions. While he indicated that he liked musIC

1ll

both the

interviews with the researcher, it was not until the final interview
that he said he liked the story-telling. Further details regarding the
interviews and observations of the music and story-telling sessions,
evaluations of his listening to stories and to music concepts, and
comments by Teacher C at interviews and in reports, are appended
(see Appendix E).
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As shown in Table 6.4, the posttest and postposttest results of
Child

C-2 indicated

an

improvement in

receptive

vocabulary.

phonological processing and listening comprehension skills. The
posttest and the postposttest results

of the PPVT-R (3.2.2.1)

indicated a steady gain in word knowledge. For the same period. his
phonological processing skills. measured by the LAC-R (3.2.2.2) and
the

Rhyme

Test

(3.2.2.3).

and

listening

comprehension

skills

measured by the Token Test (3.2.2.4), also increased. Child C-2
scored the maximum possible for the BLCST (3.2.2.5) at each testing
period.

Table 6.4
Pretest, Posttest and Postposttest Results of Child C-2

Score
Pretest

Posttest

Postposttest

59

65

76

Test

PPVT-R
LAC-R

[100]

33

55

55

RHYME

[15]

4

8

9

10KEN

[61 ]

34

45

55

BLCST

[16]

16

16

16

ARScr

[8]

7

6

7

MATHS

[113]

14

14

16

Note. The score used for the PPVT-R is the raw score. The figures
in the brackets denote the maximum possible score.
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In

the

final

interview

following

the

postposttest

period.

Teacher C reported that Child C-2 had continued to Improve
academically and socially. The first three weeks of Term Four
however, had been "disastrous" and his behaviour "atrocious." In
these weeks Child C-2 had been visiting a counsellor who was
attempting to reunite him with his father's present family. These
attempts,

which

failed,

had

apparently

caused

stress

to

all

concerned, Child C-2, his grandmother, and the family of his father.
In her concluding remarks Teacher C said:
"His social skills still could be improved, but I'm delighted with
his academic progress. He is reading extremely well, his story
writing has improved and he IS participating In answering
questions.
II

6.4

School B - story-telling program

6.4.1 Child B-1

Child B-1 was a male student aged 7.1 years at the time of the
pretests. He had attended the JAC at School B since July 1988,
where prior to his placement in the JAC he had been in the infants
section of the school. Child B-1 had left England eighteen months
earlier with his younger brother, mother and a male friend of his
mothers who was now his stepfather and the principal wage earner
of the family. Apart from the speech pathologist indicating that the
conversation skills of Child B-1 needed to be emphasised. there
appeared to be no other obvious learning or medical problem.
Throughout the intervention period he was involved, along with the
other students in the JAC, in a fine motor program and a gross
motor program at School B to improve his general motor skills. Child
B-1 lived in an adjoining suburb to that of School B and was brought
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to and from school by his mother. He was absent from school for
two days during the intervention period.

6.4.1.1

Difficulties with learning

Child B-1 was identified as being erratic
classroom

he

was

functioning

at

grade

III

his learning. In the

level

(Grade

2)

in

handwriting, about six months below grade level in spelling and
composition, and at one year below grade level in reading accuracy,
comprehension and mathematics. In his work habits he usually
followed

individual

instructions,

occasionally

followed

group

instructions and attended to set tasks. Occasionally, the behaviour of
Child B-1 in class was disruptive and he was frequently out of his
seat and moving about the classroom. Child B-1 attended Grade 2 in
the ordinary school, and he came to the J AC for lessons in language
and mathematics. He was reported as a confident and happy child
who interacted well with his peers and adults, but who was inclined
to be moody at times.
Initially, a female student was identified by Teacher B as most
likely to benefit from participation in the story-telling program. In
Week 5 she changed her decision and selected a male student. Child
B-1 was identified as more likely to benefit as "he can't read at the
most basic level. He has no real sight vocabulary and his writing is
better than his reading."
Comments by Teacher B at interviews, and in reports such as
the Special Education Panel Report in August, indicated that Child B
1 was making "consistent progress" throughout the intervention
period. Observations and interviews with Child B-1 substantiated
these comments. He appeared interested and enthusiastic in the
story-telling sessions and often attempted to elaborate on answers
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to questions. Teacher B reported a period of unsettled behaviour
around

Week

18

when

Child

B-l's

mother returned

to

paid

employment. Further comments by Teacher B regarding Child B-1,
evaluations

of his

listening

to

stories,

and

details

about

the

observations and interviews by the researcher are appended (see
Appendix E).
The progress in Child B-l's listening skills are shown in Table
6.5.

Table 6.5
Pretest. Posttest and Postposttest Results of Child B-1

Score
Pretest

Posttest

Postposttest

85

89

87

Test

PPVT-R
LAC-R

[100]

13

60

76

RHYME

[ 15]

15

14

15

1DKEN

[61]

39

47

50

BLCST

[16]

16

16

16

ARSCT

[8]

7

8

8

MATHS

[113 ]

15

15

14

Note. The score used for the PPVT-R is the raw score. The figures
in the brackets denote the maximum possible score.
The posttest and postposttest results of the PPVT-R (3.2.2.1)
indicated that Child B-l's receptive vocabulary was consistent with
his age. The posttest and postposttest results indicating the most
dramatic increase were in phonological processing skills. Although
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he had scored the maximum possible in the pretest and postposttest
for the Rhyme Test (3.2.2.3), there was a considerable improvement
in his posttest and postposttest results for the LAC-R (3.2.2.2). The
posttest

and

postposttest results

of the

Token

Test

(3.2.2.4)

indicated an increase in the listening comprehension skills. Child B
I scored the maximum possible in each testing period for the BLCST

(3.2.2.5) and in the posttest and postposttest of the ARSCT (3.2.2.6).
The final

interview with Teacher B after the postposttest

period, and comments in the final school report of Child B 1
indicated that he had made considerable gains in general overall
development such as in reading, and work attitudes. Teacher B, his
home-class teacher, and the school principal, were considering
returning Child B-1 to the ordinary class full-time in a year after he
had

repeated

Grade

2.

In

the

final

interview

Teacher

B-1

commented:
"Child B-1 would not have improved to such an extent
generally if his listening skills had not developed. There has been
an incredible improvement in his listening skills and I feel this has
led to marked gains in all areas".

6.4.2 Child B-2

Child B-2 was a male student aged 7.10 years at the time of the
pretests and he had been attending the lAC for over one year. No
information was available on his schooling prior to his attending the
JAC. Child B-2 was the eldest child in a two-parent family of which
his father was the principal wage earner; his mother was employed
in part-time paid work. He had no apparent health problems,
although his mother'S health was mentioned on the Confidential
Form as an area which could contribute to an understanding of Child
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B-2; in Week 22, Teacher B reported that she was receiving
medication for memory blocks. Throughout the intervention period,
Child B-2 was involved in a class program for gross and fine motor
skills to develop skills such as balance, and spatial awareness. In
Week 11 an appointment was made at the ACT Education Guidance

Clinic by Teacher B and the school counsellor to have Child B-2
tested; this was not carried out as at the meeting of the Special
Education Panel it was recommended he remain in the JAC during
1990. Child B-2 lived in an adjoining suburb to School B and was
transported to and from school by his mother. He was absent from
school for eleven days during the intervention period.

6.4.2.1 Difficulties with learning

Child B-2 was identified as lacking in basic language skills. In
the

classroom

he

was

functioning

at

grade

level

(Grade1/2

composite) in handwriting, six-to-twelve months below grade level
in mathematics, and more than one year below grade level in
reading accuracy, comprehension, spelling and composition. Child B
2 was usually on-task in his work habits, but occasionally did not
follow

individual

or group instructions.

His

behaviour in the

classroom was occasionally disruptive such as being out of his seat,
and disturbing others. He attended a Grade 1/2 composite class for
integration

and

his

home-class

teacher

strongly

felt

that

he

required a lot of individual instruction and supervision because of
his poor language background. Child B-2 was reported to be a
pleasant and cheerful student who was popular and friendly with
his peers.
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In Week 4, Teacher B identified Child B-2 as a student not
likely to benefit from participation in the story-telling program as
his concentration span was limited and his learning inconsistent.
The Special Education Panel Report in August and Child B-2's
school report, indicated that his academic progress was slow and
steady.

During the observations he

sat quietly

and attempted

responses to questions when asked, and he told the researcher at
the interviews that he liked listening to the stories in the story
telling sessions. Comments made by Teacher B about the progress of
Child B-2, evaluations of his listening to stories, and details of the
observations and interviews are appended (see Appendix E).
The inconsistent progress of Child B-2, initially reported by
Teacher B in the first weeks of the intervention period, appeared to
be supported by his test results as shown in Table 6.6.
Table 6.6
Pretest. Posttest and Postposttest Results of Child B-2
Score
Pretest

Posttest

Postposttest

69

87

80

Test

PPVT-R
LAC-R

[100]

36

70

40

RHYME

[15]

13

11

10

WKEN

[61 ]

31

59

37

BLeST

[16]

15

16

16

ARSCT

[8]

6

7

5

MATRS

[113 ]

15

17

12

Note. The score used for the PPVT-R is the raw score. The figures
in the brackets denote the maximum possible score.
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There was a marked improvement between the pretest results
and

the

posttest results

but

these results

deteriorated

in

the

postposttests. The posttest results indicated an improvement in
receptive vocabulary (PPVT-R), phonological processing (LAC-R)
and

listening

comprehension

(Token

Test).

These

results

all

decreased at the postposttests. The posttest and postposttest results
of the BLCST (3.2.2.5),

however, remained consistent with

a

maximum possible score.
Child B-2's final school report emphasised his diligence and
participation in trying to improve his academic, social and motor
skills, but "lapses of concentration and poor memory skills make his
results erratic" (Teacher B, Final school report, 1989). Teacher B
reported at the final interview following the postposttest period,
that Child B-2 had come to a "grinding halt" in all areas over the
past month. His mother, who had recently returned to full-time
employment, was concerned as he was not sleeping well, rocking his
bed at night, and was dishevelled m appearance. A final comment
about Child B-2 by Teacher B was:
"We (an ordinary teacher would say we hadn't)
incredible gains. I think in general he has done what
expect a kindergarten child to do in a year. He's got
skills and some very basic things worked out, and his
good. I think he's improved".
6.5

have made
you would
some word
counting is

School D - control JAC

6.5.1 Child D-1

Child D-I was a female student aged 8.8 years at the time of
the pretests. She had attended the JAC for two years; prior to her
placement she had attended a special school in the ACT. She was the
middle child of five children in a two-parent family of which the

194

father was the principal wage earner. Her parents were of European
origin, and were described on the Confidential Form as being in a
low

socio-economic category. Periodically, monetary

difficulties

were experienced by the family such as the payment of telephone
accounts. Child D-l had various physical difficulties; she was short
sighted

(and

wore

spectacles

for

academic

work),

had

had

grommets, and had problems with fine and gross motor skills such
as eye/hand co-ordination, balance, agility, and motor planning, and
participated

in

a

gross

motor

program

prepared

by

the

physiotherapist. Tests by the speech pathologist indicated that Child
D-l had problems with auditory discrimination, was functioning at
the level of a six-year-old in comprehension, and had problems
with speech articulation and expression. Child D-l lived in an
adjoining suburb to School D and travelled to and from school by
public bus. During the intervention period, Child D-l was absent
from the JAC for ten days. She often attended school when she was
not well. for example. when suffering from a urinary infection or
from influenza.

6.5.1.1 Difficulties with learning

Child D-l was identified as having delayed language and motor
skills. In the classroom she was functioning at about one year below
grade level (Grade 2/3) in reading accuracy, comprehension and
mathematics, and at more than one year below grade level in
handwriting, spelling and composition. Her work habits in the
classroom were usually on-task and she never exhibited disruptive
behaviour in the classroom or on the school playground. Although
Child D-l interacted well with the children in the JAC, and in the
Grade 2/3 composite unit where she was integrated, her speech
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problems inhibited interactions with her peers and she had no close
friends. On the school playground she played with the kindergarten
children whom she was inclined to "mother". In the first weeks of
the intervention period, Child D-l was integrated into the Grade 2/3
unit for one full day each week and for singing and stories on the
other days of the week. In Week 10 of the intervention period,
integration was increased to two full days and in Term Three to
three full days each week.
In Week 4, Teacher D identified Child D-l as the student most
likely to benefit from participating in a program

to

develop

listening skills. Child D-l required such a program to improve her
auditory discrimination and comprehension skills and, as discussed
in Chapter Five (5.6.3), Teacher D already had implemented a tape
recorded program to develop the listening skills of the JAC children
in Term One.
The Confidential Form, the Special Education Panel Report, and
comments by Teacher D about Child D-l indicated that she was
responding well to the program and making steady progress. These
comments appeared to be consistent with the observations made by
the researcher where she was seen to be a persistent participant in
the listening program sessions. Despite interruptions, due to the
behaviour of other members of the group, she would continue to try
and involve herself in the associated listening activities. Child D-l
indicated at the interviews that she liked the listening lessons
because "you learn." When asked whether she liked music, and
listening
comments

to
by

stories

her responses

Teacher

D,

details

were
by

that she did.
the

researcher

Further
on

the

observations and interviews, and samples of Child D-l's work are
appended (see Appendix E).
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As shown in Table 6.7, the posttest and postposttest results
indicated an improvement in the listening skills of Child D-1. There
was

an

increase

in

receptive

vocabulary,

receptive

sounds,

phonological processing, and listening comprehension. The PPVT-R
(3.2.2.1) scores indicated a steady increase in word knowledge in
the posttest and the postposttests. An increase was apparent in the
posttest and postposttests of the BLCST (3.2.2.5) where Child D-1
scored the maximum possible; this also occurred in the postposttest
of the ARSCT (3.2.2.6). The posttest and postposttest results of the
LAC-R

(3.2.2.2)

and

the

Rhyme

Test (3.2.2.3),

indicated

an

improvement in phonological processing skills, and the Token Test
(3.2.2.4) in listening comprehension skills.

Table 6.7
Pretest. Posttest and Postposttest Results for Child D-l

Score
Pretest

Posttest

Postposttest

47

58

70

Test

PPVT-R
LAC-R

[100]

33

54

52

RHYME

[15]

6

8

10

IDKEN

[61 ]

26

33

39

BLCST

[16]

12

16

16

ARScr

[8]

5

7

8

MATHS

[113 ]

14

14

14

Note. The score used for the PPVT-R is the raw score. The figures
in the brackets denote the maximum possible score.
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Comments by Teacher D at the final interview following the
postposttest period, and in the end-of-year school report for Child
D-l, indicated that she was continuing to
towards improving her academic and

strive satisfactorily

social skills. Teacher D

reported she was requiring less repeats of instructions in the
listening program sessions but was still experiencing comprehension
difficulties towards the end of a theme. The area causmg the most
concern in her development, according to Teacher D, was her
speech, and she often was labelled as "'intellectually disabled'
because many people find it difficult to understand what she is
saying" (Final interview, Teacher D). Teacher D summed-up the
progress of Child D-l in the following words:
"Child D-l is getting there slowly. She'll continue to improve
and do her work and get to the next level. She'll never be a star but
will go ahead in the way she always has and always will."

6.5.2 Child D-2

Child D-2 was a male student, aged 7.11 years at the time of
the pretest period and had attended the lAC for eighteen months;
prior to this he had attended two interstate schools for infants. Child
D-2 was the third child in a single-parent family of four children;
his mother was the principal wage earner. Child D-2 had no contact
with his father but frequently visited his grandfather who lived on
a farm close to the ACT. Child D-2 had no apparent health or motor
skills problems, but assessments by the speech pathologist indicated
that

he

was

functioning

at

the

level

of

a

six-year-old

in

comprehension skills. He had received speech therapy for problems
with speech articulation in the past; these had been discontinued
due to his difficult behaviour. Child D-2 lived in the neighbourhood
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of School D and walked to and from school with his older brother
who attended the Learning Centre. During the intervention period,
Child D-2 was absent from the JAC for one day.

6.5.2.1

Learning difficulties

Child

D-2

was

identified

as

having

learning

difficulties

associated with delays in language and general development. In the
classroom he was functioning at about one year below grade level
(Grade 1/2 composite) in handwriting, and more than one year
below grade level in reading accuracy, comprehension, spelling,
composition, and mathematics. Although he usually was on-task in
his work habits he exhibited erratic behaviour in all situations such
as being aggressive, frequently disturbing other children, ignoring
directions, calling out and being out of his seat during lessons; such
behaviour, according to information on the Confidential Form, was
dependent on his mood. His anti-social behaviour extended to the
home and to the school playground. Child D-2 was integrated into
the Grade 1/2 unit for social science and general activities three full
sessions a week.
Teacher D identified Child D-2 as a student not likely to benefit
from participation in a program to develop his listening skills
because of his erratic behaviour. As discussed in Chapter Five
(5.6.3), Child D-2 had participated in a tape-recorded program to
develop listening skills with other students in the JAC during Term
One.
Comments in the Confidential Form, the Special Education Panel
Report, and by Teacher D in relation to Child D-2 and his difficult
behaviour,

were

supported

by

the

observations

made

by

the

researcher. A gradual improvement in the behaviour and learning
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attitude of Child D-2, noted by Teacher D during the absences of his
close friend in the JAC over the intervention period, also was
observed by the researcher. During these periods, Child D-2 made a
determined effort to participate in the program and to achieve good
results.

His

change

in

attitude

also

became

apparent in

the

interviews and negative comments passed in the first interview
changed to more positive responses such as "you learn", and t'I like
winning. You get the most ticks" in the following interview. His
responses to the questions about whether he liked music and
listening to stories were favourable with regard to music, especially
"loud Rock and Roll", but stories

II

get boring". Comments by Teacher

D in the interviews, samples of Child D-2's work, and details of the
observations and interviews are appended (see Appendix E).
The progress in the listening skills of Child D-2 over the
intervention period are shown in Table 6.8. The posttest results of
the PPVT-R (3.2.2.1) showed an increase in receptive vocabulary;
this decreased at the postposttest. Phonological processing skills also
increased

at

the

posttest

of the

LAC-R

(3.2.2.2)

and

were

maintained at the postposttest and Child D-2 scored the maximum
possible at the post and postposttests of the BLCST (3.2.2.5).
There is a possibility that the erratic behaviour of Child D-2
may have influenced his results in the posttest of the Maths Test
(3.2.2.7); the testor wrote on his response sheet "not in the mood".
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Table 6.8
Pretest. Posttest and Postposttest Results of Child D-2

Score
Pretest

Posttest

Postposttest

70

95

83

Test

PPVT-R
LAC-R

[100]

28

63

64

RHYME

[15]

11

12

10

10KEN

[61]

48

52

55

BLCST

[16]

15

16

16

ARSCT

[8]

6

7

8

MATHS

[113 ]

9

1

11

Note. The score used for the PPVT-R is the raw score. The figures
in the brackets denote the maximum possible score.

The end-of-the year school report for Child D-2 indicated that
his

behaviour

had

"improved

markedly",

although,

"on

rare

occasions he has moods which get him into strife with others" (Final
school report). Teacher D reported at the final interview following
the postposttest period, that Child D-2 had continued to do well in
the listening program and was achieving the best results of the
group:
"Child D-2 has settled right down SInce [his friend] left the JAC
towards the end of Term Three. He's one of the nicest kids in the
class now and is working along really well, so his overall
development is improving because of his improvement in
behaviour" .
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6.6

Summary

In the introduction to this chapter (6.1), the criteria used by
the teachers to identify the eight students for case studies over the
intervention period, specified that one student would be expected to
demonstrate

improvement

from

participation

In

a

program

to

develop listening skills such as a music program, and/or a story
telling program; the other student was not expected to Improve.
Comments by each of the teachers at the interviews in the initial
weeks of the intervention period, indicated that they had had little
difficulty in applying this criteria to select two students from within
their lAC. The teachers were aware, when they identified these
students, of each student's family history, IQ, learning difficulties,
attitudes, behaviour in the classroom and on the school playground,
and social interactions with other people.
The issue of identifying students who would be expected to
benefit or not benefit through participation in a program, was
raised and discussed by two of the teachers towards the end of the
intervention period. It was now apparent to these teachers that
their application of the criteria had been, in one teacher's words,
"inadequate,

and

had

failed".

Students

they

had

expected

to

improve because of their poor reading and auditory skills had
shown little improvement, and students not expected to improve
because

of

social

behaviour

and

family

circumstances,

had

improved.
It
forms,

would
school

appear

from

reports,

teacher-comments,

teacher-interviews,

the

confidential

student-interviews,

classroom observations, and test results that the eight case study
students were representative of any lAC population. To support this
statement, and to further qualify the factors discussed in Chapter
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Four, the results from the observational protocol and from the
program diaries of the JAC teachers will be presented in the
following chapter.

